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INTRODUCTION AND OVERVIEW

A Tiered Approach to Career Advancement

WORKING WITH MULTILINGUAL LEARNERS HONEYCOMB

Second . .
Instructional Equitable
Language
ESSENTIALS Acquisition
MICRO-ENDORSEMENT

(recommended for

all teachers) . School Culture
Supporting

Student Voice

Strategies Assessment

and Family Professionalism

Engagement

Programs and Working with Special
ADVANCED Curricula Newcomers Needs of ELs
MICRO-ENDORSEMENT

(recommended for ESOL
and Bilingual Dual Language

Specialists) Dual Language Socio-Cultural
Programs Context

Effective educators of Multilingual Learners don't necessarily need to be experts or know everything, but they
need to be open to and willing to learn about new ideas and perspectives. They can take positive steps to
understand the language needs of MLLs in their classroom. Providing a safe learning environment is imperative
to reduce a student's stress and anxiety and maximize language acquisition. This course addresses inequities
experienced by students who are Multilingual Learners, and ensures educators develop strategies that improve
fair access to education.

ExcEL has developed a sequential, tiered approach to career advancement that embraces an ‘on the job'

mentored approach to learning. The ExcEL modules are rigorous and ensure educators have reached the
highest professional standards and demonstrated competence through evidence of improved classroom
practice. ExcEL professional standards are aligned with national and state standards.

Every classroom and content area teacher working with multilingual learners should complete the six Essentials
modules (the top set on the diagram above). Those who are interested in becoming ESL and/or Bilingual Dual
Language specialist teachers may go on to complete the second set of six modules (the bottom set on the
diagram above).
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Professional learning and growth is recognized through earned micro-endorsements, facilitated through our LMS
partner BloomBoard Inc. In addition, optional graduate credit is available for each completed module through
UCLA Extension.

In addition, credit is available for each completed module through UCLA Extension.

ExcEL courses offered through UCLA Extension are considered professional credit-bearing courses in the field of
education, specially designed for teachers and prospective teachers. Major emphasis is on pedagogy. teaching
methods and materials, and curriculum design. Academic credit earned in these courses may lead to advanced
standing in baccalaureate degree and teacher credentialing programs. Academic credit earned in these classes
does not transfer to a graduate degree program at UCLA and may not be transferable for advanced standing

in degree programs elsewhere. If you plan to use these credits for advanced standing in a school district or
teacher credentialing program please check with your local program provider to determine if they will meet your
requirements.

FOR MORE INFORMATION:
Please visit our website at www.excelleadershipacademy.org

Send email requests to info@excelleadershipacademy.org

TO ENROLL:
Complete a short online application
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Second . .
Instructional Equitable
Language
ESSENTIALS Acquisition
MICRO-ENDORSEMENT

(recommended for

all teachers) . School Culture
Supporting

Strategies Assessment

and Family Professionalism

Student Voice
Engagement

ESSENTIALS 1:

Connecting the Stages of Second Language
Acquisition to Instruction

COURSE NUMBER: Education 317.2
NUMBER OF UNITS: 1 credit

MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

A basic understanding of second language acquisition (SLA) allows educators to understand what their students
are experiencing as they progress through the various stages. By knowing the characteristics of each stage, the
educator can more effectively plan instruction that makes content comprehensible to students. Additionally,
understanding SLA will reinforce the reality that students demonstrating fluency in conversational language may
still be struggling with academic language. This need to develop academic language skills cannot be ignored.

The central question explored in this course is: What is the process of Second Language Acquisition and how can
educators apply this information to improve learning outcomes for Multilingual Learners (MLLs)?

There are distinct stages of language acquisition that every student progresses through, from four to six stages
depending on the model used. Though there is value in each model and approach, for consistency we are
highlighting Krashen's five-stage model in the activities that follow. By knowing the characteristics of each stage,
educators can more effectively plan instruction that makes content comprehensible to students. There are
practices that support effective instruction at each stage.
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LEARNING GOALS AND OBJECTIVES

+ Students will develop a basic understanding of the five stages of second language acquisition (SLA) theory.

- Students will learn to apply effective instructional strategies that support students at each stage of language
acquisition.

-+ Students will promote and implement developmentally, culturally and linguistically appropriate strategies for
addressing diverse approaches to learning.

STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Demonstrate knowledge of the five stages of language acquisition. (Artifact 1)

- Demonstrate knowledge of your current students' language acquisition and how this impacts their learning.
(Artifact 2)

- Implement a lesson plan targeting MLLs at a variety of language acquisition stages. (Artifact 3)

- Reflect on the learners within your classroom, and how effective practices support the process of language
acquisition. (Artifact 3)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. STUDENT LANGUAGE ACQUISITION CHART AND REFLECTION

Instructions

Identify two multilingual learners (MLLSs) in your class or school. Complete Sections |, II, and Ill of the Stages of
Second Language Acquisition Audit template to determine the students’ stage of language acquisition based on
their observable behaviors, identify teacher strategies you can use to support each student based on their stage
of language acquisition, and reflect on your current strengths as it relates to instruction for students who are in
different stages of language acquisition.

Competency Indicators

+ The educator’s evaluation of each student's stage of language acquisition is reasonable based on the student
behaviors indicated and the rationale provided.

+ The educator selects at least two (2) teacher behaviors and at least two (2) questioning strategies that would
support the student in their current stage of language acquisition, as identified in Section I.

- The educator provides a concrete example of how at least one (1) of the selected strategies could be
incorporated into their instruction with each student and provides a rationale for why they would incorporate it.

+ The educator describes at least one (1) strength for delivering instruction to MLLs who are at different stages of
language acquisition, and references at least one (1) strategy they currently use.
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ARTIFACT 2. STUDENT ORAL LANGUAGE OBSERVATION MATRIX AND REFLECTION

Instructions

Part One: Choose 1 multilingual learner (MLL) from Artifact 1 to observe and assess using the SOLOM rating
scale. Complete the rating scale on the third page and upload the completed rating scale as a pdf.

Part Two: Once the observation and SOLOM rating scale are complete, write a 1-2 page reflection that addresses
the knowledge you have gained about the student's current level. Identify one area that you would like to focus
on improving from the 5 domains featured on the rating scale. Your reflection must include:

+ Your student's overall score on the rating scale, including a rationale for your rating.
- At least one student strength based on notes from this assessment.

+ At least one student weakness based on notes from this assessment.

- The instructional strategy you will be working on with your student.

- A specific, measurable goal for improvement.

+ Atimeline for implementation.

Competency Indicators

- On the SOLOM rating scale, a rating is provided for each domain.

+ The written reflection includes an overall score on the rating scale and a rationale for the rating.

- The written reflection includes at least one student strength based on notes from the assessment.

- The written reflection includes at least one student weakness based on notes from the assessment.

+ The written reflection identifies one of the following domains as an area of focus: comprehension, fluency,
vocabulary, pronunciation, or grammar.

+ The written reflection includes the instructional strategy you will be working on with your student. The strategy
would reasonably support the student in their area of focus.

- The written reflection includes a specific, measurable goal for improvement in the area of focus.

+ The written reflection includes a timeline for implementation.

- Examples provided in the written analysis support the claims the educator makes.

- The written response reflects attention to detail and is effectively organized. The mechanics, usage, and
grammar promote accurate interpretation and understanding.

ARTIFACT 3. EVIDENCE OF LESSON IMPLEMENTATION AND REFLECTION

Instructions

Part One: Create a lesson plan, no longer than 3 pages, that includes the classroom strategy or modification you
identified in Artifact 2. The lesson plan must expressly include:

- Target standard(s) are identified along with content and language objectives.

- Key background knowledge needed for the lesson, along with a method to assess existing student knowledge
and build background knowledge where needed.

- Key vocabulary is identified, along with strategies for teaching/reinforcing key vocabulary.

+ The strategy or modification you identified in Artifact 2 to support MLL student success.
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Upload the lesson plan as a pdf and use the + Tag Indicator feature in the BloomBoard platform to tag and
annotate where competency indicators marked with the blue "Annotation” button are demonstrated within your
artifact. For any competency indicators that require an annotation description, ensure your description makes
your thinking clear to the assessors and addresses any specific requirements stated in the competency indicator.

Part Two: Gather and submit two work artifacts from one student to demonstrate student learning as you
implement the lesson plan created in part one. Evidence might include an audio or video clip of the student
working (no longer than 2 minutes) or samples of the student's work. Complete the written reflection template.
Make sure to reference the evidence of student learning you are submitting in your reflection.

Competency Indicators

- In the lesson plan, target standard(s), language objective(s), and content objective(s) are shown.

- In the lesson plan, key background knowledge needed is identified. In the annotation description, explain how
you will assess the student's current background knowledge AND describe how you plan to build the student’s
background knowledge.

+ In the lesson plan, key vocabulary for the lesson is indicated. In the annotation description, explain how you will
teach/reinforce key vocabulary.

- In the lesson plan, the strategy or modification you will be working on with your student is identified. In the
description, explain how the strategy or modification will benefit the student.

- The two student work artifacts reflect work completed as part of the uploaded lesson plan.

- Template responses fully and reasonably address the respective prompts.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for texts
parenthetically cited throughout the unit.

LEARN RESOURCES

Bilingual Observation Office, California Department of Education. (n.d.). Student oral language observation matrix.
BloomBoard. (2023). Stages of second language acquisition checklist.

Center for Applied Linguistics. (2020). CAL SIOP for Dual Language Programs: A Focus on Scaffolding for
Students Learning in Two Languages [Videol. YouTube.

Colorin Colorado. (n.d). How to develop a lesson plan that includes ELLs.

Colorin Colorado. (2012). Language objectives: The key to effective content area instruction for English learners.
ExcEL. (n.d.). Language acquisition chart.

Hong, Y. (2008, January). On teaching strategies in second language acquisition. US-China Education Review, (5)1,
61-67.

Teachings in Education (2016, September 27). Stages of second language acquisition: ESL, ELL, LEP & Bilingual
[Videol. YouTube.
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REFERENCES

Aljumah, F. (2020). Second language acquisition: A framework and historical background on its research. English
Language Teaching, (13)8, 200-207.

de Oliveira, L. & Westerland, R. (2021, May). A functional approach to language development for dual language
learners. Journal of English Learner Education, (12)1, 1-23.

Schutz, R. (2019, October). Stephen Krashen's theory of second language acquisition.

OPTIONAL FINAL PORTFOLIO KOlZIaVe W Yel et eI Yol -V: [i3

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
What is the process of Second Language Acquisition and how can educators apply this information to improve
learning outcomes for Multilingual Learners?

The narrative reflection should also address:

- A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION
SATISFACTORY / UNSATISFACTORY

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

- All assignments will be assessed using the competency indicators provided.

- Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

+ The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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Implementing Instructional Strategies
for Multilingual Learners

COURSE NUMBER: Education 3174
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

U.S. classrooms are increasingly diverse with students coming from various linguistic and cultural backgrounds.
Multilingual learners bring a rich array of experiences and perspectives, and teachers need to be equipped

to support their learning needs effectively. Teachers who are knowledgeable of and work to implement
instructional strategies for language development can help students navigate academic content while
simultaneously advancing their language skills. Strategies that cater to multilingual learners promote equity and
inclusion creating learning spaces where all students feel valued, supported and engaged in their educational
environment.

The central question explored in this course is: What strategies and technology can be implemented to make
content comprehensible to Multilingual Learners at all proficiency levels?

Given the right tools, Multilingual Learners can make significant gains in acquiring s new language. The key

is finding appropriate strategies to support students. What are the research- based strategies that will make
content comprehensible and facilitate language learning? This course will allow participants to investigate

and apply various instructional techniques and learning strategies to improve academic and personal growth
outcomes for students. Students will develop instructional scaffolds and supports and implement them to ensure
instruction meets the needs of Multilingual Learners (for example, using language and content objectives in
lessons). Students will also build capacity in analysis, development, implementation and evaluation skills.

LEARNING GOALS AND OBJECTIVES

- Students develop a basic understanding of research-based strategies that make content comprehensible and
facilitate language learning.

+ Students can scaffold learning in ways that make rigorous, grade-level appropriate academic content
accessible for English Learners (ELs).

- Students will promote and implement developmentally, culturally and linguistically appropriate strategies for
addressing diverse approaches to learning.
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STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Analyze the strategies, supports, modifications and technologies currently in use to engage multilingual
learners. (Artifact 1)

- Develop and implement a plan to improve the strategies, supports, modifications and technologies currently in
use to engage multilingual learners. (Artifact 2)

+ Reflect on and evaluate the impact of the improvement plan on multilingual learners. (Artifact 3)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. OBSERVATION AND ANALYSIS

Instructions

Review the components of the SIOP model. Recruit a trusted, knowledgeable peer who can observe you
teaching and make notes. Alternatively, you may record several lessons and have your colleague make notes
from the recording. Make sure your observation/lessons address at least four of the eight SIOP components.
Debrief together and analyze your instructional strengths and challenges for each of the SIOP components
observed. As part of the analysis, be sure to comment on evidence of student engagement in your classroom.
Finally, identify two specific SIOP components that you would like to improve. Describe why you chose them and
why you think they will have an impact on the students in your classroom. Record observation notes, analysis, and
planned improvements using the Instructional Strategies Observation and Analysis Template.

Competency Indicators

+ On the template, peer observation and/or debrief notes are clear and complete for at least 4 SIOP
components.

- On the template, responses include examples of instructional strengths for at least 4 SIOP components.

- On the template, responses include examples of instructional challenges for at least 4 SIOP components.

- On the template, responses reference examples of student engagement.

+ On the template, responses identify two SIOP components for improvement and describe why each
component was selected.

- On the template, responses describe expected student impact for each of the two SIOP components
identified.

ARTIFACT 2. PLAN DEVELOPMENT

Instructions

Develop a plan to improve your use of the 2 SIOP components you identified in Artifact 1 and complete the SIOP
Improvement Action Plan.

UCLA I3EHE0) EXCEL EDUCATORS LEADERSHIP ACADEMY
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Competency Indicators

+ The plan includes measurable goals with clear expected outcomes.

- The plan includes a list of action items that can be taken to achieve the listed goals with a timeline for
expected implementation.

+ The plan includes a list of specific resources needed to support the achievement of listed goals.

- The plan includes a framework to monitor progress and determine if goals were met.

- The plan includes include a framework to monitor progress and determine if goals were met.

ARTIFACT 3. EVIDENCE OF IMPLEMENTATION AND REFLECTION

Instructions

Part One: Implement your improvement action plan generated in Artifact 2. Capture and upload implementation
evidence for each of the SIOP action plans. Provide 2 artifacts of evidence from your implementation for each
of the SIOP components identified in the action plans. For example, you may choose to include one 2-3 minute
classroom video recording and a student assignment relating to one component(s) you are strengthening, and a
written lesson plan and a sample of student work related to the second component.

Part Two: Then, complete the Implementation and Reflection Template.

Competency Indicators

- The 4 artifacts of implementation evidence described clearly address the SIOP components targeted for
improvement.

- Impact goals are addressed for each SIOP component and artifact evidence is referenced for each.

- At least 1 new learning or insight is discussed and related to professional growth.

-+ At least 1 SIOP component is identified for future work and a rationale for the selection is included.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities.
LEARN RESOURCES

Center for Applied Linguistics. (2020). CAL SIOP for Dual Language Programs: A Focus on Scaffolding for
Students Learning in Two Languages [Videol. YouTube.

Center for Applied Linguistics. (n.d.). SIOP frequently asked questions. ColorinColorado. (2009). Practical ways to
increase comprehensible input.

Echevarria, J., Vogt, M., & Short, D. (2016, Jan 6). Building background for English learners. Making Content
Comprehensible for English Language Learners, The SIOP Model. Pearson. Echevarria, J., Vogt, M., & Short, D.
(2016, Jan 6). Practice and application. Making Content Comprehensible for English Language Learners, The SIOP
Model. Pearson.

Lewis, R. (2020, Nov 4). What Is comprehensible input and why does it matter for language learning?
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LeonardoEnglish.com.

Mediathatmatters. (n.d.). Immersion [Videol. YouTube.

SIOP 8 Components. Adapted from: Echevarria, J., Vogt, M., & Short, D. (2016, Jan 6). Making Content
Comprehensible for English Language Learners, The SIOP Model. Pearson.

SIOP introduction. Adapted from: Echevarria, J., Vogt, M., & Short, D. (2016, Jan 6). Making Content
Comprehensible for English Language Learners, The SIOP Model. Pearson.

SIOP look-fors. Adapted from: Echevarria, J., Vogt, M., & Short, D. (2016, Jan 6). Making Content Comprehensible
for English Language Learners, The SIOP Model. Pearson.

OPTIONAL FINAL PORTFOLIO K lVAIaVeW.Yelet: eI Yol =N 11

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
What strategies and technology can be implemented to make content comprehensible to Multilingual Learners
at all proficiency levels?

The narrative reflection should also address:

+ A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION
SATISFACTORY / UNSATISFACTORY

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

-+ Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

- The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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ESSENTIALS 3:

Utilizing Equitable Assessments for
Multilingual Learners

COURSE NUMBER: Education 317.3
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

Assessments can provide useful data for teaching and learning; however, concerning Multilingual Learners
(MLLs), educators must ensure that these assessments are equitable and provide valid data. Classroom
assessments should not be a one-size-fits-all but should take a student’s language proficiency into account. This
course encourages educators to explore how they can design assessments that are appropriate for Multilingual
Learners. These assessments in turn can be utilized to monitor student progress, provide constructive feedback
to students, and drive instruction. Educators can also learn how to gather and analyze data from various
assessments to get a clear understanding of a student's strengths and weaknesses. This analysis can then be
used to plan instruction that addresses both language and content.

The central question explored in this course is: How can educators ensure that assessments of Multilingual
Learners at various levels of proficiency are equitable and valid measures of their learning?

Classroom assessments provide useful data for teaching and learning. When assessing multilingual learners
(MLLs), classroom assessments should address students’ language proficiency as well as understanding of
concepts. All teachers need to design and adjust assessments to ensure they are appropriate for multilingual
learners. In this unit, you will identify the characteristics of equitable assessments and revise assessments to
ensure they are appropriate for multilingual learners. These assessments, in turn, can be utilized to monitor
student progress, provide constructive feedback to students, and drive instruction.

LEARNING GOALS AND OBJECTIVES

+ Students understand that language and content are interrelated in assessment.

+ Students develop and implement equitable assessments that address developmental language and content in
their classrooms.

-+ Students will promote and implement developmentally, culturally and linguistically appropriate strategies for
addressing diverse approaches to learning.
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STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Analyze existing formative and summative assessments to identify how content knowledge and language
development are interrelated. (Artifact 1)

+ Develop and implement assessments that demonstrate using culturally and linguistically appropriate
strategies for multilingual learners. (Artifact 2)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. CLASSROOM ASSESSMENTS AUDIT

Instructions

Choose two examples of completed classroom assessments, one formative and one summative. Analyze these
two assessments for equity using the Classroom Assessments Audit template.

Competency Indicators

- The educator describes at least two challenges for multilingual learners on the formative assessment.

+ The educator provides at least two suggested revisions to the formative assessment to support multilingual
learners.

- The educator provides rationale for the proposed revisions including how it creates a more accurate
assessment of content knowledge and how it creates a more accurate understanding of language
development.

+ The educator describes at least two challenges for multilingual learners on the summative assessment.

- The educator provides at least two suggested revisions to the summative assessment to support multilingual
learners.

+ The educator provides a rationale for the proposed revisions including how it creates a more accurate
assessment of content knowledge and how it creates a more accurate understanding of language
development.

ARTIFACT 2. DEVELOPMENT AND IMPLEMENTATION OF ASSESSMENTS

Instructions

Review two upcoming assessments, one formative and one summative, and revise at least one question for
multilingual learners for equity on each assessment. You may use the same assessments as Artifact 1 or choose
a new assessment. Implement the assessments with the changes. Upload one completed student work sample
from the formative assessment and one completed student work sample from the summative assessment.

Competency Indicators

+ On the formative assessment, the educator identifies the revisions made on each assessment.

UCLA I3EHE0) EXCEL EDUCATORS LEADERSHIP ACADEMY
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+ On the formative assessment, the educator explains how each revision provides the teacher with better
evidence of multilingual learners’ content knowledge.

- On the formative assessment, the educator explains how each revision provides better evidence of MLL
language development using the WIDA Can Do Descriptors.

- On the formative assessment, the educator explains one new learning as a result of improving this assessment
for equity.

+ On the summative assessment, the educator identifies the revisions made on each assessment.

- On the summative assessment, the educator explains how each revision provides the teacher with better
evidence of multilingual learners’ content knowledge.

- On the summative assessment, the educator explains how each revision provides better evidence of MLL
language development using the WWIDA Can Do Descriptors.

- On the summative assessment, the educator explains one new learning as a result of improving this
assessment for equity.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

LEARN RESOURCES

Brown, C. (n.d.). Equity and assessment. Center for Professional Education of Teachers. Cooper, A. (n.d.).
Administrators in action: 4 steps for strengthening your EL program. Colorin Colorado.

Excel Leadership Academy. (2021). Contingent learning [Videol. YouTube.

Himmel, J. (2012). Language objectives: The key to effective content area instruction for English Learners. Colorin
Colorado.

Huynh, T. (2023, July 28). Making assessments more equitable for multilingual learners. Edutopia.
Nordmeyer, J., Boals, T, MacDonald, R., & Westerlund, R. (2021, March 1). What does equity really mean for
multilingual learners? ASCD, 78(6).

Sugarman, J., Arteagoitia, I., Coburn, C., Gallagher, C., Montee, M., & Schissel, J. (2007). Spanish-language
assessments for dual language programs. Center for Applied Linguistics. WIDA. (2024). Access for ELLs
interpretive guide for score reports grades K-12. Board of Regents of the University of Wisconsin System.

REFERENCES

Formative Assessment for Students and Teachers State Collaborative on Assessment and Student Standards
(FAST SCASS). (2018). Revising the definition of formative assessment. Council of Chief State School Officers
(CCSSO.

Garcia, O. (2009). Education, multilingualism and translanguaging in the 21st century. In A. Mohanty, M. Panda,
R. Phillipson, & Tove Skutnabb-Kangas (Eds.), Multilingual education for social justice: Globalising the local (pp.
128-145). Orient Black Swan.

Great Schools Partnership. (2014). Scaffolding.The Glossary of Education Reform.

Great Schools Partnership. (2015, November 10). Assessment.The Glossary of Education Reform.
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Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the
course: How can educators ensure that assessments of Multilingual Learners at various levels of proficiency are
equitable and valid measures of their learning?

The narrative reflection should also address:

+ A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION
SATISFACTORY / UNSATISFACTORY

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

- The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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ESSENTIALS 4:

Supporting Student Voice for Multilingual Learners

COURSE NUMBER: Education 317.1
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

The irony of school life is that the students at the center of the educational enterprise are the least empowered
members of the community. Student agency refers to the level of control, autonomy, and power that a student
experiences in an educational situation. Student agency can be manifest in the choice of learning environment,
subject matter, approach, and/or pace. Student-centered learning refers to a systemic approach or way of
thinking intended to address the distinct learning needs, interests, aspirations, or cultural backgrounds of
individual students and groups of students.

The central question explored in this course is: How do you empower Multilingual Learners in a student-centered
environment?

Teachers must create a set of conditions in which multilingual learners have a voice in the decision-making
process about their own learning and issues that affect their daily experiences in school. Students are
empowered when their values, opinions, beliefs, perspectives, and cultural backgrounds are respected and when
instructional approaches and techniques reflect their choices, interests, passions, and ambitions. The barriers to
developing student voice are particularly challenging for MLLs who may find themselves without a voice in the
school community.

LEARNING GOALS AND OBJECTIVES

- Students understand the conditions that support student voice for Multilingual Learners in the educational
community.

-+ Students develop and implement a set of conditions in which MLL students have a voice in the decision-
making process about their own learning and issues that affect their daily experiences in school.

+ Students will promote and implement developmentally, culturally and linguistically appropriate strategies for
addressing diverse approaches to learning.
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STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Analyze existing strategies for supporting student voice among multilingual learners. (Artifact 1)
+ Engage in meaningful conversation with students to strengthen student-teacher connections. (Artifact 2)
- Develop student agency in learning through goal setting. (Artifact 3)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. STUDENT VOICE AUDIT

Instructions

Analyze your school and classroom with respect to supporting student voice among multilingual learners.
Complete the Student Voice Audit template.

Competency Indicators

- The template identifies indicators that support student voice at their school.

- The template identifies indicators that support student voice in their classroom.

+ The template describes the effectiveness of their school in supporting student voice. The rationale includes
evidence that supports the claim and reflects their understanding of supporting student voice at the school
level.

- The template describes a recommendation for improving school-level strategies for supporting student voice,
specifically for multilingual learners. The recommendation would be high leverage for elevating student voice
and aligns with evidence provided in Section | of the template.

- The template describes the effectiveness of their classroom in supporting student voice. The rationale includes
evidence that supports the claim and reflects their understanding of supporting student voice at the classroom
level.

- The template describes a recommendation for improving classroom-level strategies for supporting student
voice, specifically for multilingual learners. The recommendation would be high leverage for elevating student
voice and aligns with evidence provided.

ARTIFACT 2. RELATIONSHIP BUILDING CONVERSATION

Instructions

Video record a meaningful conversation between you and a multilingual student to strengthen the teacher-
student connection. In the conversation, be sure to incorporate the following:

- aculturally appropriate greeting and expression to establish a welcoming atmosphere;

+ active listening;

- encouragement of the student’s continued participation in the conversation by asking at least one follow-up or
open-ended question; and
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- language support or clarification to support the student in greater understanding or engagement of the
conversation.,

Competency Indicators

+ The video submitted is authentic.

- The video shows the educator use a culturally appropriate greeting and expression to establish a welcoming
atmosphere. The annotation description explains why the greeting is culturally appropriate and welcoming.

- The video shows the educator actively listening to the student by giving the student their full attention and
maintaining appropriate eye contact.

+ The video shows the educator encouraging the student's continued participation in the conversation by asking
at least one follow-up or open-ended question.

- The video shows the educator providing language support or clarification to support the student in greater
understanding or engagement of the conversation. The language support or clarification is appropriate and
would reasonably develop greater understanding or engagement.

+ The conversation would reasonably result in strengthening the student-teacher connection.

+ The video demonstrates a safe, respectful, and inclusive conversation.

ARTIFACT 3. SMART GOAL PLAN

Instructions

Collaborate with a multilingual learner in your classroom to co-create a SMART goal that addresses a skill,
knowledge, or practice they seek to improve. Complete the SMART Goal Plan template to capture the
collaboration.

Competency Indicators

+ The educator describes a skill, knowledge, or practice that is reasonable for a multilingual learner to seek
improvement.

- The description demonstrates the educator's thorough understanding of the current reality of the MLL's skill,
knowledge, or practice, including previous actions toward improvement.

- The educator structures the desired improvement from prompt 1 as a SMART goal: Specific, Measurable,
Attainable/Achievable, Relevant, and Timebound.

- The educator provides a concrete action that reasonably supports the student in achieving their SMART goal.
The explanation reflects their understanding of the unique needs and challenges of supporting MLLs.

+ The educator’s plan for monitoring and communicating student progress of the SMART goal would reasonably
result in timely support and feedback for the MLL to progress.

- The explanation for co-creating SMART goals demonstrates the educator's accurate understanding of the
correlation between goal setting and student agency.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for texts
parenthetically cited throughout the unit.
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LEARN RESOURCES

Benner, M., Brown, C., & Jeffrey, A. (2019, August 14). Elevating student voice in education. American Progress.
Breiseth, L. (2020). 10 strategies for building relationships with ELLs. Colorin colorado. Catie's Closet. (n.d.). Be me
initiative.

Colorin Colorado. (n.d.). How to create a welcoming classroom environment for ELLs. Herrmann, E. (2019, August
12). Goal-setting with English learners and multilingual learners.

Multibriefs.

Kahne, J., Bowyer, B., Marshall, J., & Hodgin, E. (2022). Is responsiveness to student voice related to student
outcomes? Strengthening the rationale for student voice in school reform. The University of Chicago Press
Journal, 128(3), 389-415.

Said, S. (2023). Building SMART goals for language learners is a collective process. Confianza.

REFERENCES

Calderon, M., Slavin, R., & Sanchez, M. (2011). Effective instruction for English learners. Future of Children, 21(1),
103-127.

Goldenberg, C. (2013, Summer). Unlocking the research on English learners: What we know— and don't yet
know—about effective instruction. American Educator, 37(2), 4-11.

The Organization for Economic Cooperation and Development (OECD). (2019). Student agency for 2030.
Quaglia Institute for Student Voice and Teacher Aspirations (2016). School voice report 2016. Corwin.

OPTIONAL FINAL PORTFOLIO Kl av e W.Yel T [TEY =X of=Te (1

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
How do you empower Multilingual Learners in a student-centered environment?

The narrative reflection should also address:

+ Astatement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.
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EVALUATION
SATISFACTORY / UNSATISFACTORY

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

+ The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,

with documentation.
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ESSENTIALS 5:

Fostering Positive School Cultures and Family
Engagement for Multilingual Learners

COURSE NUMBER: Education 3177
NUMBER OF UNITS: 1 credit

MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

The term school culture generally refers to the beliefs, perceptions, relationships, attitudes, and written and
unwritten rules that shape and influence every aspect of how a school functions. The term is often extended to
include more concrete issues like the physical and emotional safety of students, the orderliness of classrooms
and public spaces, or the degree to which a school embraces and celebrates racial, ethnic, linguistic, or cultural
diversity. School culture results from both conscious and unconscious perspectives, values, interactions, and
practices. Students, parents, teachers, administrators, and other staff members all contribute to their school's
culture, as do other influences such as the community in which the school is located, the policies that govern
how it operates, or the principles upon which the school was founded. Effective educators demonstrate
knowledge and respect for the backgrounds and cultures of the students and families living in their communities.
They ensure multicultural perspectives are integrated in curriculum and resources are available. They take
steps to ensure families, caregivers and community members are engaged and actively involved in supporting
successful outcomes for students.

The central question explored in this course is: How can you influence your school culture to make it welcoming
and supportive for English Learners and their families?

Family engagement creates a stronger school climate, supports teachers, and can predict a child's success

in school. Despite progress, many schools still lack inclusive, collaborative relationships with families (Epstein,
2010). Specifically, while English Learners are the fastest- growing population in U.S. public schools (NEA, 2020),
their families have been excluded from traditional school-family partnerships (Vera et al,, 2012). To build effective
and inclusive relationships with multilingual families, educators can seek to understand their unique funds of
knowledge, create diverse opportunities for involvement, and use best practices for collaboration. In conjunction
with this, cultivating a positive school culture is essential for students’ success and engagement in their learning.

In this unit, you will gather information about the strengths, preferences, and needs of multilingual students
and their families in your classroom. You will use best practices for family engagement and your knowledge of
multilingual learner (MLL) families in your classroom to create opportunities for family engagement. You will
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experience a day in the life of a student through a student shadow and use these observations to create a plan
for both school culture and family engagement.

LEARNING GOALS AND OBJECTIVES

- Students understand the principles characterizing a welcoming, inclusive and safe school culture for
Multilingual Learners and their families.

- Students develop and implement programs or strategies promoting a welcoming, inclusive and safe school
culture for Multilingual Learners and their families.

+ Students will promote and implement developmentally, culturally and linguistically appropriate strategies for
addressing diverse approaches to learning.

STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

+ Analyze and reflect on ways school culture impacts multilingual learners and their families. (Artifact 1)
- Develop and implement a plan for supporting positive school culture and family engagement. (Artifact 2)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. EDUCATOR SELF-REFLECTION

Instructions

Shadow an MLL student in your classroom or school. Take note of the MLL student's perspective on culture,
school environment, and community. Then, complete the Educator Self-Reflection template.

Competency Indicators

- The educator provides a rating and reasonable rationale for each of the four prompts showing a clear
understanding of their current level of practice.

+ The educator cites at least one example from their practice to support each of the four ratings and
explanations.

+ The educator discusses two areas for improvement related to family engagement or school culture for MLL
students or families.

- The educator provides a reasonable rationale for each area of improvement.

+ The educator discusses how each area of improvement could reasonably impact MLL students or families in a
positive way.
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ARTIFACT 2. IMPROVEMENT PLAN

Instructions

Develop an improvement plan using this template to improve the two areas you identified in Artifact 1.

Competency Indicators

- The educator drafts a SMART goal with reasonable expected outcomes for the first improvement area.

+ The educator identifies specific resources they will use to build their skill and professional knowledge in the
first improvement area.

+ The educator describes a reasonable timeline for implementation of the first improvement area.

+ The educator drafts a SMART goal with reasonable expected outcomes for the second improvement area.

- The educator identifies specific resources they will use to build their skill and professional knowledge in the
second improvement area.

- The educator describes a reasonable timeline for implementation of the second improvement area.

ARTIFACT 3. IMPLEMENTATION REFLECTIONS

Instructions

Implement the improvement plan you created in Artifact 2. Use this template to evaluate the impact your plan
had on your desired outcomes and how MLL family engagement could improve school culture.

Competency Indicators

+ The educator describes the outcome of each of their implementation goals using at least one specific example
for each goal.

+ The educator explains how their implementation of the two actions improve school culture.

- The educator discusses new learning or insights they have acquired and how those new learnings impacted
their professional growth as an educator.

+ The educator highlights at least one area for future improvement and describes why they chose this area

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

LEARN RESOURCES

Center for Disease Control and Prevention. (2012). Parent engagement: Strategies for involving parents in school
health. U.S. Department of Health and Human Services.

Essa, H. (2018). Your name is the key! [Youtubel

Reading is Fundamental. (2015). Mirrors, windows, and sliding glass doors. Multicultural Literacy.

Spina, C. (2024). Beyond our walls: Community connections to support families. Confianza. Will, M. (2022, April).
What should culturally relevant teaching look like today? Gloria Ladson- Billings explains. Education Week.
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REFERENCES

Annie E. Casey Foundation. (February, 2023). Parental involvement vs. parental engagement. Breiseth, L.,
Robertson, K., & Lafond, S. (2015). Engaging ELL families through community partnerships. Colorin Colorado.
Center for Disease Control. (n.d.). Parent engagement for teachers & other school staff. Adolescent & School Health.
Colorin Colorado. (n.d.). Creating a welcoming classroom.

Colorin Colorado. (n.d). Community connections: Ideas for supporting ELLs. Colorin Colorado. (n.d.). Diverse
books: Booklists and related resources.

Diversebooks.org. (n.d.). Where to find diverse books.

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American Educational Research
Journal, 32(3), 465-4901.

Laff, R., & Ruiz, W. (2024). Child family community: The socialization of diverse children. College of the Canyons.
Office of Family & Community Engagement. (2021, October). Family involvement vs. family engagement: What's
the difference?

Philadelphia Education Research Consortium. (2016, June). Working together to support English Language
Learners. PERC Research Brief.

Robertson, K. (n.d)). Empowering multilingual families through effective communication. EL Advocacy Network.
Terrell, S. (n.d.). Multiculturalism and the culturally diverse curriculum.

OPTIONAL FINAL PORTFOLIO Kl av e W.Yel T [TEY =X of=Te (1

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
How can you influence your school culture to make it welcoming and supportive for English Learners and their
families?

The narrative reflection should also address:

- A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.
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EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

+ The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,

with documentation.
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Ensuring Professionalism Through a
Multi-Cultural Lens

COURSE NUMBER: Education 3175
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

Schools are the places in which immigrant students encounter and learn the values of the majority culture.
Creating a positive learning environment that is respectful and responsive to the learning needs of all students is
necessary for students to succeed. Students who are effective with English Learners require an understanding of
current educational research and opportunities for their own professional learning and growth.

The central question explored in this course is: What are the emerging pedagogical and social justice issues
affecting engagement and readiness to learn for English Learners?

Students will demonstrate a deep understanding of current pedagogical and social justice issues and know how
they impact English Learners and their families (for example, the impact of residence status on college admission
and financial aid).

LEARNING GOALS AND OBJECTIVES

- Students understand the emerging pedagogical issues related to classroom instruction for Multilingual
Learners (MLLs) and their impact on instruction and assessment.

- Students understand the pressing social justice issues related to Multilingual Learners and their impact on
student and family engagement and success.

-+ Students will promote and implement developmentally, culturally and linguistically appropriate strategies for
addressing diverse approaches to learning.

STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:
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- Analyze teaching practices to show a clear understanding of the pedagogical and social justice issues relating
to English Learners. (Artifact 1)

- Identify teaching skills for improvement. (Artifact 2)

- Develop and implement a plan to improve teaching skills with specific and measurable goals that are clearly
aligned with targeted components. (Artifact 2, Artifact 3)

- Provide evidence and written reflection to show achievement of goals. (Artifact 3)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. PROFESSIONALISM AREA REFLECTION

Instructions

Identify one professional area (i.e., six principles or toolkit chapter titles) you would like to learn more about
regarding multilingual learners. Complete the reflection template.

Competency Indicators

- The educator clearly identifies one area of professional (i.e., six principles or toolkit chapter titles) about which
they would like to learn more regarding multilingual learners.

+ The educator describes why they selected this area.

- The educator reasonably describes the area’s impact on multilingual students and families in their school or
district.

+ The educator describes what could be implemented at the district or school level that would reasonably
support the professional area (i.e., six principles or toolkit chapter titles) identified.

ARTIFACT 2. PROFESSIONALISM PROJECT PLAN

Instructions

Develop an activity or project that extends your knowledge of your chosen area from Artifact 1 and does at least
one (1) of the following:

+ Supports the professional growth of your peers.
- Improves conditions for your ML students and their families in your community.

For example, you may choose to investigate community organizations and spend time volunteering at an event.
Alternatively, you might decide to lead a discussion with your colleagues through a presentation or an interactive
X (Twitter) chat.

Complete the Professionalism Project Plan template.

Competency Indicators

- The activity or project addresses either how the educator will support the professional growth of their peers or
how they will improve the conditions for ML students and their families in the community.
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- The educator identifies the area of professionalism for the activity or project and provides a clear description of
the activity or project.

- The educator drafts a SMART goal with reasonable expected outcomes for their project or activity.

- The educator identifies specific resources they will use to build their skill and professional knowledge in the
identified area.

- The educator reasonably describes how the activity or project will either support the professional growth of
their peers or improve conditions for MLL students and families in their community.

ARTIFACT 3. EVIDENCE OF IMPLEMENTATION AND REFLECTION

Instructions

Implement your improvement plan generated in Artifact 2. Capture and upload three pieces of evidence from
your implementation. Complete the Implementation Reflection Template.

Competency Indicators

- The educator identifies three pieces of evidence they uploaded and reasonably provides context for how each
demonstrates their implementation of the professionalism activity or project.

- The educator reasonably describes their attainment of their implementation goals using specific examples
from the evidence they collected.

+ The educator discusses near learning or insights they acquired and how those newer learnings impacted their
professional growth as an educator.

+ The educator identifies at least one professionalism area (i.e., six principles or toolkit chapter titles) they plan to
work on in the future and reasonably describes why they chose this area.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

LEARN RESOURCES

Institute of Education Sciences (IES). (n.d.). English learners. ML Educators To Follow on X

TESOL International Association. (n.d.). Six principles for exemplary teaching of English learners

Theoharis, G., & O'Toole, J. (2011). Leading inclusive ELL: Social justice leadership for English language learners.
Journal of Leadership for Effective & Equitable Organizations, 47(4).

U.S. Department of Education. (2015). English learner tool kit.

REFERENCES

Bailey, A., & Heritage, M. (2018). Progressing students’ language day by day. Corwin.

Fenner, D. S., & Synder. S. (2017). Unlocking English learners potential: Strategies for making content accessible.
Corwin.

Hill, J., & Bjork, C. (2008). Classroom instruction that works with English language learners facilitator's guide. ASCD.
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OPTIONAL FINAL PORTFOLIO K lMZIaVeWYeTrt NEI Yol - 11

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
What are the emerging pedagogical and social justice issues affecting engagement and readiness to learn for
English Learners?

The narrative reflection should also address:

+ A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

- The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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Programs and Working with Special

ADVANCED Curricula Newcomers Needs of ELs

MICRO-ENDORSEMENT
(recommended for ESOL
and Bilingual Dual Language

Specialists) Dual Language Socio-Cultural
Programs Context

Defining and Implementing Effective
Programs and Curricula

COURSE NUMBER: Education X 317.8
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

Successful EL programs enable EL students to attain both English proficiency and parity of participation in the
standard instructional program within a reasonable period of time. Research shows that effective programs for
ELs eliminate achievement gaps by providing cohesive, sustained, support. While district and state administrators
are responsible for the design and regulation of programs, teachers working with ELs must have a clear
understanding of program goals and all components in order to ensure successful outcomes for the students in
their classrooms and schools.

There are many educational approaches and models that have shown to be effective, including English as a
Second Language, sheltered instruction, bilingual, and dual-language programs. Effective educators of ELs
understand the approach used in their school or district, clearly understand the program goals, and can articulate
how federal, state, and local regulations impact and shape implementation in the classroom.

Effective educators of ELs also successfully align instruction, curriculum, and assessment to support the
achievement of the programmatic goals for students and have accountability mechanisms in place to monitor
student progress toward those goals.
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The central question explored in this course is: What educational programs and models have been shown to
be effective with English Learners, and how can educators apply this information in their classrooms to improve
learning outcomes for English Learners?

LEARNING GOALS AND OBJECTIVES

- Students can articulate the program model used in their school/district, including clear program goals that
address academic outcomes and language outcomes.

- Students can articulate the federal, state, & local regulations that impact the EL students they are working with.

- Students can align instruction, curriculum, and assessment to support achievement of the programmatic goals
for EL students.

+ Students can Implement accountability mechanisms to monitor EL student progress toward program goals.

STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Articulate the program model used in your school/district, including clear program goals that address
academic outcomes and language outcomes. (Artifact 1)

+ Articulate the federal, state, and local regulations that impact the EL students you are working with. (Artifact 2)

- Align your instruction, curriculum, and assessment to support achievement of the programmatic goals for EL
students. (Artifact 3)

+ Implement accountability mechanisms to monitor EL student progress toward program goals. (Artifact 4)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. POLICIES AND PRACTICE ANALYSIS

Instructions

All successful programs have a clearly stated purpose and goals with curriculum, instruction, and assessments
aligned to support those goals. Effective programs are sound in theory and in practice, enable ELs growth

in English proficiency and academic areas, and support ELs for as long as needed, and effective teachers
understand how to align their instruction, assessment, and monitoring practices in ways that support the program
goals.

Using the Program Model Description template, briefly describe the policies and practices for each component
in your district or school. In cases where no written policy or practice exists, note that and describe the informal
approaches that are commonly used or understood in your school. Provide a rationale that clearly relates how
each component impacts your classroom practice.
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Competency Indicators

+ Aclear description of policies and/or practices for each component is provided.

- The educator describes the policies and or practices connected to English Learner Program used in their
school / district (i.e. ESL, SEI, TBE, Dual-Language, etc.) and provides a rationale that describes the impact on
the educator’s classroom practice.

- The educator describes the policies and or practices connected to Programmatic Goals that address English
language development and academic growth and provides a rationale that describes the impact on the
educator's classroom practice.

- The educator describes the policies and or practices connected to ELD assessment (i.e., tool and frequency)
and provides a rationale that describes the impact on the educator's classroom practice.

- The educator describes the policies and or practices connected to alignment with ELD and grade level
academic standards and provides a rationale that describes the impact on the educator’s classroom practice.

+ The educator describes the policies and or practices connected to assessment/grading practices and
allowable/suggested modifications and provides a rationale that describes the impact on the educator's
classroom practice.

+ The educator describes the policies and or practices connected to progress monitoring (ELD and academics,
other) and provides a rationale that describes the impact on the educator's classroom practice.

ARTIFACT 2. DISTRICT AND STATE REGULATIONS AND GUIDELINES ALIGNMENT

Instructions

It is important that teachers understand the program components mandated by federal, district and state
regulations that impact their students and their families.

Using the District and State Regulations and Guidelines Alignment template, briefly describe the practices for
each component in your state, district or school, noting whether the policies are from the federal, state, or local
levels. Within the template, include a rationale that describes how each policy impacts your classroom practice,
identifying ways it aligns and supports your work as well as any barriers or challenges it creates.

Competency Indicators

- A clear description of policies and/or regulations and a source is provided.

+ The rationale describes how the educator’s classroom practice is impacted by the ‘initial screening’ policies
and addresses any barriers or challenges in fully complying with the policy.

+ The rationale describes how the educator’s classroom practice is impacted by the ‘ELD assessment and
placement’ policies and addresses any barriers or challenges in fully complying with the policy.

- The rationale describes how the educator's classroom practice is impacted by the ‘program timeframe and exit
criteria’ policies and addresses any barriers or challenges in fully complying with the policy.
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ARTIFACT 3. ALIGNED LESSON 7/ UNIT PLAN AND STUDENT SUMMARY

Instructions

Daily activities and instruction must be designed in ways that align with and support student progress towards
overall language, academic, and socio-emotional goals. Provide a lesson or unit plan for your classroom, no
longer than three (3) pages in length, that clearly shows at least one example for each of the following:

+ specific curricular adjustments (i.e., including specific language and content objectives);
- specific instructional adjustments (i.e., in the form of scaffolding activities for ELs); and
+ specific formative assessment modifications (i.e., including additional time).

Then, upload a summary no longer than one (1) page in length, that explains the ELD level of your student(s).

Competency Indicators

- Annotation identifies a specific portion of the lesson or unit where a curricular modification/adjustment was
made, describes the modification/adjustment, and describes how it would support the EL student described in
the summary.

- Annotation identifies a specific portion of the lesson or unit where an instructional adjustment was made,
describes the modification/adjustment, and describes how it would support the EL student described in the
summary.

- Annotation identifies a specific portion of the lesson or unit where specific assessment adjustments or
modifications were made, describes the modification(s)/adjustment(s), and describes how it would support the
EL student described in the summary.

- Identified portions of the lesson/unit plan include enough detail that a reader would understand the
instructional action.

- The modifications/adjustments will reasonably support the students specified in the summary.

-+ The student summary provides enough information about the ELD level of students that lesson plan
modification(s)/adjustment(s) can be rationalized.

ARTIFACT 4. EVIDENCE OF PROGRESS MONITORING

Instructions

Methods of monitoring student progress must consider progress towards language, academic, and

socioemotional goals. Provide an example of a tool or protocol you use to monitor overall EL student progress on
a periodic basis.

Then provide a rationale, no longer than two (2) pages in length, that identifies all data used and explains the
protocol for using the tool. The rationale should clearly describe at least one example of a recommendation that
could be made based on data that would be gathered from a progress monitoring tool.
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Competency Indicators

+ The progress monitoring tool or protocol identifies assessments that support ELD progress monitoring.

- The progress monitoring tool or protocol identifies assessments that support academic progress monitoring.

- The rationale clearly describes the process used for progress monitoring, including the frequency and who is
involved in the discussion.

- The rationale clearly describes at least one example of a recommendation that could be made based on data
that would be gathered from a progress monitoring tool.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

LEARN RESOURCES

Blue Springs School District. (n.d.). English language learner program guidelines. Colorin Colorado. (n.d.).
Comprehensive ELL glossary.

Rhode Island Department of Education. (2020). Draft strategic plan for multilingual learner success.

U.S. Department of Education. (2017). English learner tool kit. Office of English Language Acquisition.

WIDA. (2024). ACCESS for ELLs Interpretive Guide for Score Reports Grades K-12. Board of Regents of the
University of Wisconsin System.

WIDA. (2020). WIDA English language development standards framework, 2020 edition: Kindergarten-grade 12.
Board of Regents of the University of Wisconsin System.

REFERENCES

Calderon, M., Slavin, R., & Sanchez, M. (2011). Effective instruction for English learners. Future of Children, 21(1),
103-127.

This article reviews research related to programs and practices that have demonstrated improvement in reading
and language outcomes in ELs. The authors discuss the following program models and model components for
ELs: school structures and leadership; language and literacy instruction; integration of language, literacy, and
content instruction in secondary schools; cooperative learning; professional development; parent and family
support teams; tutoring; and monitoring implementation and outcomes. The authors assert that the quality

of instruction is what matters most in educating ELs. They advocate whole-school interventions for ELs and
recommend professional development to implement this approach.

Goldenberg, C. (2013, Summer). Unlocking the research on English learners: What we know— and don't yet
know—about effective instruction. American Educator.

This article identifies four important principles based in EL research: (1) "generally effective practices are likely to
be effective with ELs,” (2) "ELs require additional instructional supports,”

(3) “the home language can be used to promote academic development,” and (4) “ELs need early and ample
opportunities to develop proficiency in English.” For each principle, the author provides specific examples from
research.

Moughamian, A. C., Rivera, M. O., & Francis, D. J. (2009). Instructional models and strategies for teaching English
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language learners. Portsmouth, NH: RMC Research Corporation, Center on Instruction.

This publication offers guidance on effective strategies for instructing ELs. The report outlines “key contextual
factors that decision-makers should take into account when making instructional choices” for ELs. Also included
is a brief overview of bilingual and English-only instructional models and the influence of language instruction
models on academic outcomes for ELs. The authors contend that “regardless of the model that school districts
select, teachers must use the most effective strategies to accelerate student learning and maximize instructional
time.” Also included are research-based instructional strategies.

OPTIONAL FINAL PORTFOLIO KOlZIaVe W Yel et eI Yol -V: [i3

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
What educational programs and models have been shown to be effective with English Learners, and how can
educators apply this information in their classrooms to improve learning outcomes for English Learners?

The narrative reflection should also address:

- A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

- All assignments will be assessed using the competency indicators provided.

- Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

+ The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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ADVANCED 2:

Working with Newcomers

COURSE NUMBER: Education 317.6
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

The U.S. Department of Education uses the term “newcomers” to refer to any foreign-born students and their
families who have recently arrived in the United States. The challenge of integrating into their new home is
compounded for newcomers who attend school, since they must learn not only how to navigate a new culture
socially, but also how to function effectively in an education system and language that typically differs from their
prior experience.

The central question explored in this course is: What strategies and policies ensure newcomer students thrive in
a new school and community?

When educators implement systems of support for newcomers to aid in academic achievement and meet
their social emotional needs, students will feel more comfortable in their experience and thrive both socially
and academically. To ensure that newcomers thrive in the school community, educators should develop strong
connections with newcomers and build relationships by implementing best practices and creating systems of
support for them.

LEARNING GOALS AND OBJECTIVES

+ Students understand the areas of support needed to ensure newcomers can thrive in the school community.

- Students develop and implement programs or strategies promoting a welcoming, inclusive and safe school
culture for newcomer students and their families.

+ Students will promote and implement developmentally, culturally and linguistically appropriate strategies for
addressing diverse approaches to learning.

STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:
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- |dentify, analyze, and reflect on the existing supports for newcomers at your district, school, or classroom.
(Artifact 1)

- Demonstrate the methods used to communicate and engage with multilingual learners. (Artifact 2)

- Reflect on the opportunities offered for cultural, language, and community integration within the classroom
and school. (Artifact 3)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. NEWCOMER SUPPORTS AUDIT

Instructions

Identify and analyze the existing supports for newcomers at your district, school and/or in your classroom.

Complete the Newcomer Supports Audit template, to analyze and describe existing practices that enhance
newcomers experiences. Within this audit, rate the strength of each support provided and give details to explain
your rating. Additionally, identify one support area you would like to improve for newcomers that you could
implement in a future lesson in your classroom.

Competency Indicators

- The the educator lists and describes at least one (1) example for each of the four types of supports.

- The educator identifies a rating for each support and provides an explanation for their rating of each support.

+ The educator provides an explanation for their rating of each support.

- The educator provides at least one (1) support area for improvement.

+ The educator provides a reasonable explanation for why they chose this area for improvement.

- The educator identifies resources they will access that would reasonably build their skills and professional
knowledge in this area.

+ The educator drafts a SMART goal with supporting timeline and artifacts that could reasonably result in
improvement in this area.

ARTIFACT 2. NEWCOMER SUPPORT LESSON PLAN

Instructions

Identify or create a lesson for an upcoming class and plan to implement the newcomer support you identified in
Artifact 1. Your lesson should include the following:

- the type of newcomer support you plan to implement,
+ the measurable objective(s) of the lesson,

+ how the newcomer support will be implemented, and
+ planned evidence of student growth.
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Competency Indicators

+ On the lesson plan, the educator identifies the newcomer support they will implement and reasonably
describes how this newcomer support will improve newcomer access to the lesson.

- On the lesson plan, the educator identifies what they will use to determine newcomer growth and reasonably
describes how this assessment will demonstrate newcomer growth academically.

- In the video, the educator identifies the implementation of the newcomer support and describes how the
newcomer support reasonably demonstrates welcoming the newcomer, supporting newcomer mental health,
or supporting newcomer trauma needs.

- Inthe video, the educator identifies when the newcomer support related to welcoming, supporting mental
health, or supporting trauma needs leads the newcomer to improved access to the lesson academically.

ARTIFACT 3. EVIDENCE OF NEWCOMER SUPPORT PLAN IMPLEMENTATION AND REFLECTION

Instructions

lldentify an example of newcomer student work from the lesson you implemented in Artifact 2 to demonstrate
student learning. The evidence could be a picture of student work or another video (no longer than 5 minutes).
Keep in mind your district/school’s privacy policy when videoing students.

Complete the written reflection template. Make sure to reference the evidence of student learning you are
submitting in your reflection.

Competency Indicators

+ The student work sample reasonably demonstrates the newcomer's ability to access the lesson.

- On the reflection template, in prompt 1, the educator reasonably describes their goal and how their
implementation of the newcomer support impacted newcomer students.

+ On the reflection template, in prompts 2 and 3, the educator reasonably describes their new learning and at
least one (1) way they can improve newcomer supports in future lessons.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

LEARN RESOURCES

Bah, O. (2023). Trauma-informed teaching and cultural attunement [Videol. YouTube. Colorin Colorado. (n.d.).
Supporting ELLs in the mainstream classroom: Making students comfortable. Portland Public Schools.
Colorin Colorado. (n.d.). How to create a welcoming environment for ELLs. Portland Public Schools.

Rhode Island Department of Education. (2015). Implementing best practices for welcoming newcomers.
U.S. Department of Education. (2023). Newcomer toolkit [updated].

U.S. Department of Education. (2017). Newcomer tool kit.

- Chapter 3: High-quality instruction for newcomer students

+ Chapter 4. How do we support newcomers' social emotional needs?
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REFERENCES

Breseith, L., Lafond, S., & Robertson, L. (2011). A guide for engaging ELL families: Twenty strategies for school
leaders. Colorin Colorado.

Burnett, S. (2016, January). Welcoming immigrant students into the classroom. Edutopia Saunders, W. M.,

Goldenberg, C., & Marcelletti, D. (2013, Summer). English language development: Guidelines for instruction.
American Educator, 37(2), 13-30.

OPTIONAL FINAL PORTFOLIO K lVAIaVeW.Yelet: eI Yol =N 11

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
What strategies and policies ensure newcomer students thrive in a new school and community?

The narrative reflection should also address:
- A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

- Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally
appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

+ Students must first register and complete the associated micro-credential.

- All assignments will be assessed using the competency indicators provided.

- Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

+ The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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Identifying and Addressing the Special
Needs of English Learners

COURSE NUMBER: Education X 317.9
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone
INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu
OFFICE HOURS: By appointment
DESCRIPTION

Every day teachers struggle to determine if the learning difficulties of ELs extend beyond ‘expected’ new
language development and cultural adjustment. Existing assessment and intervention approaches may not
reflect the complicated interrelationships between language and literacy development, or account for cultural
and linguistic influences and backgrounds. Thus, interventions often fail for EL students because they do not
address the holistic needs of the student.

ELs who are experiencing significant challenges in school, or not progressing as expected, are best served when
assessment and intervention decisions are made collaboratively, including the perspective of the ESL specialist,
special needs teacher, classroom teacher, and family. Supports are more effective when they are designed and

implemented as part of a continuum that reflects the interrelated identified language, cultural, & learning needs.

The central question explored in this course is: How can you distinguish between potential learning disabilities
and language development, and develop interventions that address identified academic challenges related to
language development?

The popularity of Multi-Tiered Systems of Support (MTSS), Response to Intervention (Rtl), Planning and
Placement Teams (PPT), or other forms of data teams at many schools has brought attention to the needs of

EL students; but without a deep understanding of the relationships between language acquisition and learning
disabilities, interventions may be ineffective, and even detrimental, for students. ESL specialists must be involved
to provide specialized knowledge and advocate for EL students at all levels of intervention as well as during and
following any referral and IEP process.
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LEARNING GOALS AND OBJECTIVES

+ Students participate in a data meeting (Rtl, PPT, or IEP) focused on a struggling EL student. In the meeting, take
on the role as the EL specialist/advocate. As part of the team process gather information relative to student
needs and EL status by describing specific, observable behaviors with which the focus student has difficulty.

- Students can develop a list of potential EL interventions, based on the challenges identified by the team.

- Students prioritize, select, and implement interventions, and follow up to evaluate the impact of interventions.

- Students develop a critical reflection on student progress as the result of intervention.

STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Advocate for EL students during collaborative teams focused on data and assessment review (PPT, Rtl, or
other), referral, and intervention (IEP). (Artifact 1)

- Distinguish between potential learning disabilities and language development behaviors and/or difficulties that
ELs have in school, in ways that explicitly account for cultural and linguistic backgrounds. (Artifact 1, Artifact 2)

+ Recommend applicable interventions to address identified academic challenges related to language
development. (Artifact 2)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. IDENTIFYING SPECIAL NEEDS OF ENGLISH LEARNERS

Instructions

Part One: Participate in a data meeting (Rtl, PPT, or IEP) focused on a struggling EL student. In the meeting, take
on the role as the EL specialist/advocate. As part of the team process, gather information relative to student
needs and EL status and use that information to complete Section | of the Identifying Needs of English Learners
template.

Part Two: After several observations of the selected student, complete Sections Il and Ill of the Identifying Needs
of English Learners template.

Competency Indicators

+ The sociocultural checklist has been tallied in the total rows.

- For each observable behavior identified and/or described, the educator has indicated whether the behavior is
related to language acquisition, a learning disability, or both. The possible explanation is reasonable and relates
to the observable behavior in column A on the same row.

- The educator synthesizes the impact of sociocultural factors and language acquisition on the student's
observable behaviors and areas of concern.
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ARTIFACT 2. ADDRESSING SPECIAL NEEDS OF ENGLISH LEARNERS

Instructions

Part One: Host a discussion with the team to make informed recommendations for interventions and support by
completing the Addressing Special Needs of English Learners template. Work collaboratively with the team to
complete Section | to brainstorm interventions in the student's home language and in English. Then, complete
Section Il to prioritize interventions and create an action plan for implementation.

Part Two: After the intervention time period is completed, return to your Addressing Special Needs of English
Learners template and update Column E, Outcome of Intervention.

Competency Indicators

+ The interventions recommended in columns B and C will reasonably provide a second language development
intervention aligned to the observed behavior in column A.

- The intervention selected for each observable behavior is an applicable intervention to address the identified
challenge related to language development.

- The educator provides qualitative and/or quantitative data to describe the outcome of each intervention and
makes an overall evaluation of each intervention's success.

+ The educator describes the assumptions about behavior related to second language development that proved
accurate and provided evidence to support the conclusion.

+ The educator provides at least one action that could reasonably make the collaborative team process more
effective at supporting struggling EL students.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

Connecticut Department of Education: Scientific Research-based Interventions for English Language Learners
English Learners Around the World

Handbook to Accompany Connecticut's Framework for RTI INTERNATIONAL JOURNAL OF SPECIAL EDUCATION
Vol 31, No. 2, 2016

Overrepresentation: An Overview of the Issues Surrounding the Identification of English Language Acquisition
Difficulty or Learning Disability?

Language and Culture Influences

Language Learners with Learning Disabilities Quizizz: Modifications for English Learners

Response to Intervention Action Network- National framework for state Rtl programs Response to Intervention in
Reading for English Language Learners

Rtl Based SLD Toolkit- Considerations for English Learners

Scientific Research-Based Interventions for English Language Learners: A Handbook to Accompany
Connecticut's Framework for RTI

UCLA I3EHE0) EXCEL EDUCATORS LEADERSHIP ACADEMY



¢ 4cEL Educag, rs

LEADERSHIP

== Course Catalog

’\*

OPTIONAL FINAL PORTFOLIO K lMZIaVeWYeTrt NEI Yol - 11

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
How can you distinguish between potential learning disabilities and language development, and develop
interventions that address identified academic challenges related to language development?

The narrative reflection should also address:

+ A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

- The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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ADVANCED 4:

Leading and Teaching in Dual Language Programs

COURSE NUMBER: Education X 31710
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone

INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu

OFFICE HOURS: By appointment online or by phone
DESCRIPTION

In dual-language programs, students are taught literacy and academic content in English and a partner
language. The aim is to develop proficiency and literacy in both languages, attain high levels of academic
achievement, and develop an appreciation for and understanding of multiple cultures.

A dual-language program is often referred to as additive bilingualism, as its aim is to keep the native language
intact while developing the English language. Educators must understand the foundations of dual-language
education and the concepts of biliteracy, bilingualism, and biculturalism and apply this knowledge to create an
effective learning environment for students in the dual-language program.

The central question explored in this course is: What are the curricular, instruction, assessment, and
accountability protocols associated with high-quality dual language programs, and how can you ensure protocols
support student progress toward meeting bilingualism, biliteracy, socio- cultural competence, curricular, and
content-related goals?

LEARNING GOALS AND OBJECTIVES

- Students can recognize the characteristics associated with high-quality dual-language programs and know
how to schedule and bridge language use.

-+ Students know how to plan and differentiate lessons using curriculum in dual-language programs in support of
various levels of language proficiency in two or more languages, including developing language objectives in
both languages.

- Students know effective instructional strategies in dual-language programs that align with the goals of
bilingualism, biliteracy, and sociocultural competence and effectively deliver content in two languages.

+ Students know assessment and MTSS protocols in dual-language programs that use multiple measure in both
languages to assess students' progress toward meeting bilingualism and biliteracy goals as well as curricular
and content-related goals.

- Students know how to effectively use technology in the dual-language classroom to support instruction and
assessment.
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STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Recognize and assess the characteristics associated with high-quality dual-language programs. (Artifact 1)
-+ Plan differentiated lessons using technology in dual-language programs to support various levels of language
proficiency. (Artifact 2)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. DUAL LANGUAGE PROGRAM EVALUATION

Instructions

Gather information related to the program structure, curriculum, instruction, and assessment/accountability
in your current or proposed dual-language program. Then, complete the Dual-Language Program Evaluation
template. Make sure to address all key points and develop a rating and rationale for each.

Potential data sources include the following:

- District and school media and publications, including websites

- District and school guides for curriculum, instruction, and assessment
- District and school student information system

- Staff interviews and surveys

+ Parent interviews and surveys

+ Student interviews and surveys

Competency Indicators

- In Strand |, Program Structure, a rating is provided in each section.

+ In Strand |, Program Structure, evidence and comments are provided and align with the rating. The evidence
and comments are detailed enough to demonstrate the participant's understanding of the key point for each
section.

+ In Strand I, Curriculum, a rating is provided in each section.

-+ In Strand I, Curriculum, at least two pieces of evidence are provided and align with the rating. The evidence
and comments are detailed enough to demonstrate the participant’'s understanding of the key point for each
section.

+ In Strand ll, Instruction, a rating is provided in each section.

+ In Strand llI, Instruction, at least two pieces of evidence are provided and align with the rating. The evidence
and comments are detailed enough to demonstrate the participant’'s understanding of the key point for each
section.

+ In Strand IV, Assessment/Accountability, a rating is provided in each section.

- In Strand IV, Assessment/Accountability, evidence and comments are provided and align with the rating. The
evidence and comments are detailed enough to demonstrate the participant's understanding of the key point
for each section.
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ARTIFACT 2. DUAL LANGUAGE LESSON PLAN AND STUDENT WORK

Instructions

Identify or plan a lesson for a dual-language classroom. The language and content objectives used in your lesson
plan must be drawn from district/school standards and objectives. Ensure the lesson plan you identify or plan
contains the following information:

+ materials and resources to support L1 and L2 students,

- meaningful literacy activities for L1 and L2 students,

+ teacher and student bridging opportunities, and

- technology integration that supports instruction and assessment in two languages.

Optional: For those seeking a bilingual/dual-language teaching certificate, implement the lesson. Then, identify
two student work samples from at least two languages or two proficiency levels as a result of this lesson.

The student work samples should demonstrate student growth toward bilingualism and/or biliteracy and
sociocultural competence.

Competency Indicators

+ On the lesson plan, the educator identifies the materials and resources that would support L1 and L2 students
and provides a rationale for their selection.

- On the lesson plan, the educator identifies meaningful literacy activities for L1 and L2 students and explains
how they are meaningful.

+ On the lesson plan, the educator identifies and describes both teacher and student bridging opportunities.

- On the lesson plan, the educator identifies using technology and explains how they will employ technology
that supports instruction and assessment in two languages.

- Optional: On each student work sample, the educator provides meaningful information on student growth
toward bilingualism and/or biliteracy.

+ Optional: On each student work sample, the educator describes how the student demonstrated sociocultural
competence.

- Optional: On one student work sample, the educator explains at least one modification for a future lesson to
improve growth toward bilingualism/biliteracy or sociocultural competence.

READINGS AND RESOURCES

Howard, E. R., Lindholm-Leary, K. J., Rogers, D., Olague, N., Medina, J., Kennedy, B., Sugarman, J., & Christian, D.
(2018). Guiding principles for dual language education (3rd ed.). Center for Applied Linguistics.

LEARN RESOURCES

Howard, E. R., Lindholm-Leary, K. J., Rogers, D., Olague, N., Medina, J., Kennedy, B., Sugarman, J., & Christian, D.
(2018). Guiding principles for dual language education (3rd ed.). Center for Applied Linguistics.

Literacy Squared. (n.d.). Resources.

Medina, J. (n.d.). The ¢6 biliteracy framework: Lesson planning through a critical consciousness lens.
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Elevation.

National Association for Bilingual Education. (n.d.). Dual-language toolkit.

Robertson, K. (n.d)). Preparing ELLs to be 21st century learners. Colorin Colorado. Soltero, S. W. (2016).
Dual language education: Program design and implementation. Heinemann.

Translanguaging in Education. (n.d.). TL unit plan design.

REFERENCES

Adelman Reyes, S., & Kleyn, T. (2010). Teaching in two languages: A guide for K-12 bilingual educators. Corwin.
August, D., & Shanahan, T. (2006). Developing literacy in second-language learners: Report of the national literacy
panel on language-minority children and youth. Center for Applied Linguistics, Lawrence Erlbaum Associates.
Beeman, K., & Urow, C. (2013). Teaching for biliteracy: Strengthening bridges between languages. Brookes
Publishing.

Borisoff, A. F. (2014). Measuring program effectiveness: Assessment and accountability in a two-way immersion
program [Doctoral dissertation, East Carolina Universityl. The ScholarShip.

Calderon, M., Slavin, R., & Sanchez, M. (2011). Effective instruction for English Learners. The Future of Children,
21(1), 103-127.

Collier, V. P, & Thomas, W. P. (2014). Educating English Learners for a transformed world. Dual Language
Education of New Mexico Fuente Press.

Colorin Colorado. (2019). Bilingual & dual-language education: An overview. Colorin Colorado. (2019). Content
instruction for ELLs.

Crawford, J., & Adelman Reyes, S. (2012). Dual immersion: Can it survive ‘data-driven reform™ Colorin Colorado.
Dual Language Education of New Mexico. (n.d.). What is dual-language education?

Goldenberg, C. (2013). Unlocking the research on English Learners: What we know—and don't yet know—about
effective instruction. American Federation of Teachers.

Kennedy, B., & Medina, J. (2017). Dual language education: Answers to questions from the field. CAL Practitioner
Brief. Center for Applied Linguistics.

Sugarman, J., Arteagoitia, I, Coburn, C., Callagher, C., Montee, M., & Schissel, J. (2007). Spanish- language
assessments for dual language programs. Center for Applied Linguistics.

U.S. Department of Education, Office of English Language Acquisition. (2017). English Learner tool kit

(2nd Rev. ed.).

OPTIONAL FINAL PORTFOLIO KellWAzTAU ol W.Yel T TET Yol =Ye 13

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
What are the curricular, instruction, assessment, and accountability protocols associated with high-quality dual
language programs, and how can you ensure protocols support student progress toward meeting bilingualism,
biliteracy, socio-cultural competence, curricular, and content-related goals?
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The narrative reflection should also address:

+ A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally
appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

-+ The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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Incorporating Linguistic Analysis into Teaching
Multilingual Learners

COURSE NUMBER: Education X 31711
NUMBER OF UNITS: 1 credit
MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone

INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu

OFFICE HOURS: By appointment online or by phone
DESCRIPTION

Multilingual Learners must acquire a wide array of tools to use language successfully. Students must gain
proficiency with everything from the language’'s most basic components, such as phonology (the sound system
that underlies language), to its complexities, such as the rhetorical and discourse features of various genres.

To support all students in becoming college- and career-ready, educators must have high levels of language
and literacy knowledge themselves and also understand how to support language acquisition. Teachers of
Multilingual Learners must also acquire basic knowledge of their students’ home languages because students’
home language knowledge can influence second language acquisition. Obtaining knowledge of linguistics
and analyzing the elements of language can support educators with communicating more coherently, serving
as effective language models, and providing accurate language and literacy instruction. Educators can also
leverage analysis of the similarities and differences between L1 (home language) and L2 (partner language) to
understand possible sources of confusion and accelerate language learning.

The central question explored in this course is: What are the similarities and differences between a student's
home language and partner language and how can you leverage these features to support language acquisition?

In this micro-credential, you will research the similarities and differences between L1 and L2 and plan to leverage
these features to support language acquisition. You will also communicate information about incorporating
linguistic analysis to better support Multilingual Learners to your general education colleagues.

LEARNING GOALS AND OBJECTIVES

+ Students can identify the linguistic features of students’ home language(s) and partner language(s).

- Students can analyze how similarities and differences between home and partner languages can impact dual
language development.

-+ Students can capitalize on similarities and differences between students’ home and partner languages to
support students in building metalinguistic awareness.
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STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Students can identify the linguistic features of students home language(s) and partner language(s). (Artifact 1,
Artifact 2)

- Students can analyze how similarities and differences between home and partner languages can impact dual
language development. (Artifact 1, Artifact 2)

- Students can capitalize on similarities and differences between students’ home and partner languages to
support students in building metalinguistic awareness. (Artifact 1, Artifact 2)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. CROSS-LINGUISTIC ANALYSIS

Instructions

Choose a language other than English represented in your classroom. (Note: you may choose any language
except Swahili because it is used as an example in Learn 7) Research the linguistic features of the chosen
language, using sources such as Phonemic Inventories and Cultural and Linguistic Information Across
Languages, bilingual dictionaries, and other high- quality sources. As you conduct your research, use a style
guide or other reputable source to improve and expand your knowledge of English when relevant.

Capture similarities and/or differences with English at different levels of language (phonology, morphology,
syntax, semantics, and/or pragmatics) in the Cross-Linguistic Analysis template. Then, complete the template
to describe the possible impact of linguistic variables on a student's language acquisition and teaching
opportunities related to similarities and differences between the students’ home and partner languages.

Competency Indicators

+ The response to prompt 1 provides reasonable information on the similarities and differences between English
and the students’ home or partner language in at least three (3) different areas of language (phonology.
morphology, syntax, semantics, and/or pragmatics) and cites at least one source listed in prompt 2.

+ The works cited in prompt 2 are credible sources (peer-reviewed journals, published books, universities,
government, reputable media outlets, or reputable organizations) and formatted using APA citation style.

+ The description of the possible impact of the similarities and differences in each language area are reasonable
given the information provided in prompt 1. The educator only describes possible impacts (i.e., does not draw
definitive conclusions).

+ The description in prompt 1 of the impact on instruction and/or awareness of possible sources of error aligns
to responses in Section | and provides at least one aligned example for each area of language addressed in
Section |, prompt 1. The examples provided reasonably demonstrate that the educator will support the student
in building metalinguistic awareness and/or communicative competence.

- The response to prompt 2 articulates a clear rationale for developing knowledge of the partner language and
a reasonable plan for continued learning. The response connects to the impact on students and describes at
least one (1) reasonable strategy or resource used as support in Section .
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+ The response to prompt 3 describes at least one (1) reasonable next step to incorporate linguistic analysis
into teaching language and articulates a clear rationale for learning about the home and partner languages of
students that connects to the impact on students.

ARTIFACT 2. PRESENTATION FOR COLLEAGUES

Instructions

Brainstorm important information about incorporating linguistic analysis into teaching that your general education
colleagues should know to better support multilingual Learners. Create an original PowerPoint/Google slides
presentation with scripted speaker notes that outlines information about linguistic analysis to present to
colleagues in a professional development or professional learning community setting.

Ensure that your presentation includes:

- Aslide listing at least three (3) objectives of the presentation; the objectives relate directly to incorporating
linguistic analysis into teaching to support multilingual Learners

+ Adescription of the goal of Language instruction that includes a definition of communicative competence and
explains why it is important for educators to keep this goal in mind

+ An explanation of why it is useful for teachers who work with English Learners to obtain explicit knowledge of
both the English language and multilingual Learners’ home languages

- Adefinition of language transfer that includes a brief explanation of the nuanced impact of transfer on
language development and describes that most components of language can be impacted by transfer

-+ At least three (3) original examples where knowledge of the students home and partner languages would help
a general education teacher better support a student (i.e., not examples provided in the Learn resources)

+ Two (2) strategies for supporting students in building metalinguistic awareness that would be most useful for
your colleagues to try in their classrooms; each strategy should be illustrated with an original example (i.e., not
an example provided in the Learn resources)

+ An opportunity for participants to apply their learning by planning to use each of the two (2) strategies for
supporting students in building metalinguistic awareness in their own classrooms; the speaker notes should
include scaffolding questions and planned support for participants that would result in effective planning that
would positively impact students

- Aclosing that provides an opportunity for your colleagues to articulate their learning from the presentation
and define at least one next step for supporting students by incorporating linguistic analysis into teaching; the
speaker notes should include ideal participant responses and scaffolding questions that would reasonably
result in participants articulating next steps that would positively impact students

- Opportunities for participants to interact with the material (e.g.. reading and responding, reflecting
independently, or discussing as a group)

- Aworks cited slide that links to at least two (2) credible sources (e.g.. peer-reviewed journals, published books,
universities, government, reputable media outlets, or reputable organizations); sources may include Learn
resources and/or external sources

Competency Indicators

- The presentation includes a slide listing at least three (3) objectives of the presentation. The objectives relate
directly to incorporating linguistic analysis into teaching to support multilingual learners.
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- The presentation includes a reasonable description of the goal of language instruction that includes an
accurate definition of communicative competence and reasonably explains why it is important for educators to
keep this goal in mind.

- The presentation includes a reasonable explanation of why it is useful for teachers who work with multilingual
learners to obtain explicit knowledge of student home and partner languages.

- The presentation includes a reasonable definition of language transfer that includes a brief explanation of the
nuanced impact of transfer on language development and describes that most components of language can
be impacted by transfer.

- The presentation includes at least three (3) original examples that reasonably illustrate when knowledge of
English and/or the English Learner's home language would help a general education teacher better support a
student (i.e., not examples provided in the Learn resources).

- The presentation includes at least two (2) strategies for supporting students in building metalinguistic
awareness that would be reasonably useful for general education teachers to try in their classrooms. Each
strategy is reasonably illustrated with an original example (i.e.. not an example from the Learns).

- The presentation includes an opportunity for participants to reasonably apply their learning by planning to
use each of the two (2) strategies for supporting students in building metalinguistic awareness in their own
classrooms. The speaker notes include scaffolding questions and planned support for participants that would
reasonably result in effective planning that would positively impact students.

+ The presentation includes a closing that provides an opportunity for the educator's colleagues to articulate
their learning from the presentation and define at least one next step for supporting students by incorporating
linguistic analysis into teaching. The speaker notes include ideal participant responses and scaffolding
questions that would reasonably result in participants articulating next steps that would positively impact
students.

- The presentation is interactive (e.g., reading & responding, reflecting independently, or discussing as a group).

+ The presentation works cited slide links to at least two (2) credible sources (e.g., peer- reviewed journals,
published books, universities, government, reputable media outlets, or reputable organizations); sources may
include Learn resources and/or external sources.

- The presentation is original. All material not created by the educator is cited.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

LEARN RESOURCES

American Speech-Language-Hearing Association. (n.d.). Phonemic inventories and cultural and linguistic
information across languages.

Benson, C. (2002). Transfer/Cross-linguistic influence. ELT Journal, 56(1), 68-70.

BloomBoard. (2022, May). Strategies for supporting metalinguistic awareness.

Colorado Department of Education. (2021). Understanding consonant and vowel phonemes in English.
Colorin Colorado. (2007). Using cognates to develop comprehension in English.

Fillmore, L., & Snow, C. (2000). What teachers need to know about language. Center for Applied Linguistics.
Purdue University Online Writing Lab (OWL). (n.d.). Multilingual instructors and students.
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REFERENCES

Encyclopaedia Britannica. (n.d.). Allophone.

Ferris, D. (2011). Treatment of error in second language student writing. The University of Michigan Press.

TESOL. (n.d)). English Learners and ESSA: What educators need to know.

Zipke, M., Ehri, L. C., & Cairns, H. S. (2009). Using semantic ambiguity instruction to improve third graders’
metalinguistic awareness and reading comprehension: An experimental study. Reading Research Quarterly, 44(3),
300-321.

OPTIONAL FINAL PORTFOLIO K lVAIaVeW.Yelet: eI Yol =N 11

Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
What are the similarities and differences between a student's home language and partner language and how can
you leverage these features to support language acquisition?

The narrative reflection should also address:

+ A statement of teaching philosophy around linguistic diversity and linguistically appropriate practice in
classrooms; and

+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.

EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

-+ Students must first register and complete the associated micro-credential.

+ Allassignments will be assessed using the competency indicators provided.

+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.

- The policy for the ExcEL program is that course incompletes are only given under extenuating circumstances,
with documentation.
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Teaching Multilingual Learners in
a Sociocultural Context

COURSE NUMBER: Education X 31712

NUMBER OF UNITS: 1 credit

MEETING TIME(S), TYPE(S), AND LOCATION(S): Online

INSTRUCTOR NAME: Dr. Jason Cervone

INSTRUCTOR E-MAIL: jcervone@gseis.ucla.edu

OFFICE HOURS: By appointment online or by phone
DESCRIPTION

Central to language acquisition in school are the surrounding social and cultural processes occurring through
everyday life within a student's past, present, and future, whether at home, school, community, or the broader
society. A student's success at school is impacted by community or regional social patterns such as prejudice
and discrimination expressed towards groups or individuals in personal and professional contexts, as well as
societal patterns such as subordinate status of a minority group or acculturation versus assimilation forces at
work. These factors can strongly influence the student’s learning a new language, affecting the process positively
only when the student is in a socioculturally supportive environment.

The central question explored in this course is: How can you strengthen and implement culturally responsive
teaching practices?

In this micro-credential, you will evaluate your own culturally responsive teaching practices, create a strategic
plan to improve your culturally responsive teaching practices, and implement the strategic plan.

LEARNING GOALS AND OBJECTIVES

Students can understand a framework of culturally responsive teaching for multilingual learners and know how
the five principles support student success:

- Culturally responsive teaching is assets-based.

+ Culturally responsive teaching simultaneously supports and challenges students.

- Culturally responsive teaching places students at the center of learning.

+ Culturally responsive teaching leverages students’ linguistic and cultural background.
+ Culturally responsive teaching unites students’ schools, families, and communities.
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STUDENT OUTCOMES AND EVIDENCE OF LEARNING

Students demonstrate the following skills by earning this micro-credential:

- Understand a framework of culturally responsive teaching for multilingual learners and know how the five
principles support student success. (Artifact 1)

- Use the framework for culturally responsive teaching for multilingual learners to identify areas for
improvement in your own practice. (Artifact 1)

+ Reflect on your own worldview and biases and know how these practices may advantage some students and
disadvantage others. (Artifact 2, Artifact 3)

Students create a set of artifacts in order to provide evidence that they have met the demonstrated outcomes.
These artifacts are the portfolio of evidence that will be submitted to earn this micro-credential.

ARTIFACT 1. CULTURALLY RESPONSIVE TEACHING ANALYSIS

Instructions

Reflect on your own practice and how you use culturally responsive teaching to support multilingual learners.
Rate your practice, and reflect on the strengths and gaps evident for each guiding principle using the Culturally
Responsive Teaching Evaluation template.

Competency Indicators

Strengths and gaps are specific and clearly relate to the practices for each guiding principle.

ARTIFACT 2. STRATEGIC PLAN

Instructions

Develop a strategic plan to make your teaching practices more culturally responsive. Complete the Strategic
Plan template to detail your plan. You can use the evaluation you completed for Artifact 1 or another source of
reflection for your teaching practice.

Competency Indicators

+ The educator clearly states the goal of the plan, and the goal addresses culturally responsive teaching.

- The educator clearly states the expected impact of the strategic plan on the targeted student(s).

- The educator identifies the guiding principle(s) they will address and provides a rationale for the selection.

+ The educator describes at least two strengths they will build on that are related to culturally responsive
teaching.

+ The educator describes at least two gaps they will address that are related to culturally responsive teaching.

- The educator describes the action steps including at least one strategy or activity they will implement and
provides a reasonable timeframe for the implementation.

+ The strategic plan demonstrates the educator's accurate understanding of culturally responsive teaching and
would reasonably result in the educator implementing culturally responsive teaching practices.
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ARTIFACT 3. IMPLEMENTATION VIDEO AND REFLECTION

Instructions

Using the strategic plan you created for Artifact 2, video record the implementation of your practice(s) of
culturally responsive teaching. The video must include you implementing at least one guiding principle from the
framework of culturally responsive teaching for multilingual learners.

Competency Indicators

- In the video, the educator implements at least one guiding principle from the framework of culturally
responsive teaching for multilingual learners. The annotation description identifies the guiding principle and
describes how it was implemented.

- In the reflection, the educator describes what impact on students and families they noticed due to the
implementation of their strategic plan and supports their claims with evidence.

- In the reflection, the educator describes how and why their beliefs about multilingual learners and families
influenced their selection and impact of action(s) and references at least one Learning for Justice Common
Belief.

- In the reflection, the educator identifies at least two strategies/areas they plan to continue working on to
develop their culturally responsive teaching practices.

READINGS AND RESOURCES

The following is an alphabetized list of resources used within the Learn activities, as well as references for
parenthetically cited texts.

LEARN RESOURCES

Ascenzi-Moreno, L., Kleyn, T., & Menken, K. (2013). A CUNY-NYSIEB framework for the education of ‘long-term
English learners” 6-12 grades. The Graduate Center, The City University of New York.

BloomBoard. (2022). Guiding principles for culturally responsive teaching.

Breiseth, L. (n.d.). Working with community organizations to support ELL students. Colorin Colorado. Breiseth,

L. (2021). Supporting ELL success with STEAM and hands-on learning (part 2). Colorin Colorado. Breiseth, L.,
Robertson, K., & Lafond, S. (2015). Engaging ELL families through community partnerships. Colorin Colorado.
Campesi, M. & DuBois, K. (2019). | am an English-language learner: The real and unique stories of immigrant
children in America. Lulu Publishing Services.

Colorin Colorado. (2018). Addressing student trauma, anxiety, and depression. Colorin Colorado. (2019). Books &
authors.

Connecticut RESC Alliance (2015). EL strategies desk cards (tip sheets for all classroom teachers). Corwin.
(2020). Companion website for Culturally Responsive Teaching for Multilingual Learners. Corwin. (2021, May 18).
Culturally responsive teaching for multilingual learners: Tools for equity [Videol. YouTube.

Dean, C., Flores, N., Frunzi, K., Garcia, M., & Miller, K. (2016). Toolkit of resources for engaging families and the
community as partners in education. Part 1: Building an understanding of family and community engagement.
Regional Educational Laboratory Program.

DeCapua, A. (2016). Reaching students with limited or interrupted formal education through culturally responsive
teaching. Language and Linguistics Compass, 10(5), 225-237.
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Equitable Learning. (n.d.). Building equitable learning environments library.

Erker, J. (2011, February 22). Culturally responsive teaching and learning flv [Videol. YouTube. Fracassini, E. (2018,
October 25). Checking yourself for bias in the classroom. Learning for Justice. Hammond, Z. (2013, May 17). What's
your plan for managing difference? Learning for Justice.

Hammond, Z. (2015). Culturally responsive teaching and the brain. Corwin.

Iris Center. (2022). What influence does culture have on a student's school success? Vanderbilt University.
Kennedy, B. & Medina, J. (2017). Dual language education: Answers to questions from the field. Center for Applied
Linguistics.

Laverick, E. K. (2018). Project-based learning. TESOL International Organization. Learn Alberta. (2012). Instructional
supports by level of English language proficiency.

Learning for Justice. (n.d.). Common beliefs survey: Teaching racially and ethically diverse students. Learning for
Justice. (n.d). Student texts.

Marshall, H. W. & DeCapua, A. (2018). Promoting achievement for struggling ESL students: Five recommendations.
Secondary Accents.

Metropolitan Center for Urban Education. (2008). Culturally responsive differentiated instructional strategies. NYU
Steinhardt.

National Equity Project. (n.d.). Resources.

Paris, D. & Alim, H. S. (Eds.). (2017). Culturally sustaining pedagogies: Teaching and learning for justice in a
changing world. Teachers College Press.

Regional Educational Laboratory (REL) West at WestEd. (2016). Long-term English learner students: Spotlight on
an overlooked population.

School Community Network. (2011). Handbook on family and community engagement.

Snyder, S. C. & Fenner, D. S. (2021). Culturally responsive teaching for multilingual learners: Tools for equity.Corwin.
Talking Points. (n.d.). Reach all your students' families.

TAT Scholars. (2020). English learners around the world: Cultural and linguistic resources for English learners in
Connecticut. Southern Connecticut State University.

TEDxUofM. (2018). Your name is the key! [Videol.

U.S. Department of Education. (2022, March 16). Lessons from the field: Supporting the social and emotional
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Students will provide the complete portfolio for review by the instructor.

The portfolio must be accompanied by a narrative reflection that addresses the essential question of the course:
How can you strengthen and implement culturally responsive teaching practices?

The narrative reflection should also address:
- Astatement of teaching philosophy around linguistic diversity & linguistically appropriate practice in classrooms; and
+ Growth in student perspectives around linguistic diversity and linguistic, developmental and culturally

appropriate practice in classrooms.

The narrative reflection should be 500 - 1000 words in length.
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EVALUATION

Satisfactory / Unsatisfactory

Students will receive a grade of ‘satisfactory’ upon review and acceptance of the final portfolio, including
evidence of successful completion and a satisfactory narrative reflection addressing all required points.

COURSE POLICIES

- Students must first register and complete the associated micro-credential.
+ Allassignments will be assessed using the competency indicators provided.
+ Materials must be submitted within 8 weeks of registration, before the posted end-of- course date.
- The policy for the ExcEL program is that course incompletes are
only given under extenuating circumstances, with documentation.
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